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Unit Overview  
Content Area:                          US History  

Unit Title:                                 Westward Expansion 

Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will explore the growth of the American frontier.  They will analyze how the mining 

boom changed the West, and brought people and a new means of transportation to the region.  Mining, 

cattle ranching, and farming will show how America began to grow an economy and students will make 

the connection between these three jobs and the importance of the train system.  Students will also analyze 

the impact settlers’ movement had on Indian peoples and their way of life.  Through a cooperative learning 

project, students will discover the different regions of the United States as they take a 21-day trip using 

only real time and real date railroad scheduling.  

Primary interdisciplinary connections:  Language Arts and Reading, Technology, and Economics 

21st century themes:  Technological Growth, Geography, & Economics 

Unit Rationale 

The western region of the United States contains diversity in geography and culture, and a different way of 

life for millions. The settlers who expanded the country and helped to start the industrialization of the 

United States met challenges and opportunities. As the country continues to grow both economically and 

technologically, Americans will be faced with more challenges and opportunities. I hope that, today’s 

Americans will look to the past for answers in how to change and thrive in an always-expanding global 

world. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

 

Mandates 

 

Holocaust Commission Mandate: curriculum addresses issues of bias, prejudice, and bigotry, including 

bullying through the teaching of the Holocaust. 

 

Amistad Commission Mandate: https://www.nj.gov/education/amistad/resources/literacy.pdf 

Content Statements 
The California Gold Rush, westward movement, industrial growth, increased immigration, and the 

development of transportation systems increased regional tensions. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.8.B.4.b Map territorial expansion and settlement, as well as the locations of conflicts with and 

removal of Native Americans.                  

6.1.8.C.4.b Explain how major technological developments revolutionized land and water 

transportation, as well as the economy, in New Jersey and nation.  

6.1.12.A.5.b Analyze the effectiveness of governmental policies and of actions by groups and 

individuals to address discrimination against new immigrants, Native Americans, and 

African Americans.                       

6.1.12.B.5.a Explain how the Homestead Act, the availability of land and natural resources, and the 

development of transcontinental railroads and waterways promoted the growth of a 

nationwide economy and the movement of populations.               

6.1.12.D.3.a Determine how expansion created opportunities for some and hardships for others by 

considering multiple perspectives. 

https://www.nj.gov/education/amistad/resources/literacy.pdf
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6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations that protect 

the rights of workers.        

6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

Unit Essential Questions 

 How did the transcontinental railroad and other 

railroads affect the growth of the United States? 

(Are there always-negative side effects in the 

name of progress?) 

 

 

 

 How did the United States Government and its 

people treat Native Americans, and what were 

the long-term results of this treatment? (Are 

there always-negative side effects in the name of 

progress?) 

 What factors influenced human migration to the 

West and what were the effects of this 

migration? (What motivates man to explore?) 

 

Unit Enduring Understandings 

 The developing railroad systems brought new 

settlements to the West and led to jobs in mining, 

cow handling, and farming. 

 Government policy toward Native Americans was 

one of cheating, robbing, and breaking promises. 

Treaties were broken and reform programs were 

not tailored to the Native American way of life. 

 Drawn by the promises of gold and an abundance 

of fertile land, many people came west to start a 

new life. 

 The train system and newly settled land led to 

lawlessness and disorder, an increase in pollution, 

and conflict with Native Americans. 

Unit Learning Targets 

Students will ... 

 Describe how the boom in gold and silver changed the West. 

 Identify problems that arose on the mining frontier. 

 Explain how railroads helped the West develop. 

 Analyze factors that led to the construction of railroads. 

 Explain how railroad executives eliminated competition. 

 Describe how railroad building encouraged economic growth. 

 Describe the life of a cowhand. 

 Explain why cow towns were important during the cattle boom. 

 Explain why farmers and other settlers moved out west. 

 Identify why life was hard for the plains farmers. 

 Summarize why the National Grange and Populist Party were formed. 

 Describe the life of the Plains Indians. 

 Explain why the Plains Indians followed buffalo. 

 Identify promises made to the Native Americans. 

 Describe why the Native American way of life ended. 

 Explain why reformers failed. 

Evidence of Learning 
Summative Assessment (7 days) 
Create a 21-day trip itinerary and project revolving around real time and date railroad scheduling and 

important American landmarks. 

Equipment needed:  

computers, AAA books, state books, various art supplies 

Formative Assessments 

 Test  

 Quizzes  

 Skit 

 Informational text packets 

 Journal entries 

 Bell ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between Westward 

 

1 day 
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Expansion in the 1800s and the present day 

Lesson 2 

Mining 

 

2-3 days 

Lesson 3 

Railroads 

 

2-3 days 

Lesson 4 

Jobs out West 

 

2-3 days 

Lesson 5 

Settlers and the Native Americans 

 

2-3 days 

Lesson 6 

Testing Week 

 

4 days 

Lesson 7 

Railroad Across America 

 

7-8 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lesson 2 & 3 – Informational Text Packets 

Lesson 4 – Discussion Driven Notes 

Lesson 5 – Informational Text Packets 

Lesson 6 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 7 – Summative Assessment 

Curriculum Development Resources 

Virtual field trip (ghost towns) – PHSchool.com 

Holocaust Resources: https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf 

Amistad Resources: http://www.njamistadcurriculum.net/ 

 

ANCHOR STANDARDS: 

 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 

Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

NJSLS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

NJSLS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf
http://www.njamistadcurriculum.net/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Unit Overview  
Content Area:                          US History  

Unit Title:                                 American Industry During the Age of Immigration 

Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will explore the growth of American industry during the second wave of immigration. 

They will analyze how new technological processes and inventions fueled industrialization.  They will 

debate the influence of “Big Business” upon America’s economic growth.  Students will trace the 

development of unions in response to working conditions resulting from industrialization. Students 

through debates, class discussion, and journaling will analyze new patterns of American immigration and 

its impact on American culture.   

Primary interdisciplinary connections:  Language Arts and Reading, Technology, and Economics 

21st century themes:  Technological Growth, Geography, & Economics 

Unit Rationale 

Forces such as industrialization and immigration reshaped America economically and socially at the turn 

of the century.  These themes continue to impact American life in the 21st century.  A greater 

understanding of the past allows for better civic awareness and the process of learning how to understand 

and tolerate people’s differences. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

 

Mandates 

 

Holocaust Commission Mandate: curriculum addresses issues of bias, prejudice, and bigotry, including 

bullying through the teaching of the Holocaust. 

 

Amistad Commission Mandate: https://www.nj.gov/education/amistad/resources/literacy.pdf 

 

Content Statements 

 Technological developments and unregulated business practices revolutionized transportation, 

manufacturing, and consumption and changed the daily lives of Americans. 

 The Industrial Revolution and immigration had a powerful impact on labor relations, urbanization, 

the environment, and cultural values and created tensions between ethnic and social groups. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.8.D.4.a Analyze the push-pull factors that led to increases in immigration, and explain why ethnic 

and cultural conflicts resulted. 

6.1.8.D.4.b Explore efforts to reform education, women’s rights, slavery, and other issues during the 

Antebellum period. 

6.1.12.B.5.b Assess the impact of rapid urbanization on the environment and on the quality of life in 

cities.       

6.1.12.C.5.a Analyze the economic practices of various business organizations (i.e., corporations and 

monopolies) regarding the production and marketing of goods, and explain the positive or 

negative impact of these practices on the nation and on individuals. 

6.1.12.C.5.b Compare and contrast economic development of the North, South, and West in the post-

Civil War period.    

6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and complicated the 

https://www.nj.gov/education/amistad/resources/literacy.pdf


6 

 

forging of a national identity.         

6.1.12.D.3.d Analyze the role education played in improving economic opportunities and in the 

development of responsible citizens. 

6.1.12.D.3.e Determine the impact of religious and social movements on the development of American 

culture, literature, and art.        

Unit Essential Questions 

 Along with the banking industry, how did the 

steel and oil empires help the United States 

economy to expand? 

 How did the advantages outweigh the 

disadvantages of trusts? 

 

 How did the disadvantages outweigh the 

advantages of trusts? 

 How did the assembly line and other 

technological advancements transform the 

manufacturing of new inventions? 

 Why did millions of immigrants come to the 

United States in the late 1800s? 

 How did an increase in immigration and 

migration affect city life through the late 1800s 

and early 1900s? 

 How were the lives of the rich, middle class, and 

poor in American cities during the late 1800s 

different? 

 How did schools prepare people for jobs in 

business and industry? 

 

Unit Enduring Understandings 

 The steel and oil industries emerged as powerful 

forces in the late 1800s. Corporations and trusts 

fueled the economic growth of some industries, 

but some business leaders developed giant 

monopolies that reduced competition. 

 

 The assembly line and other advancements in 

technology allowed innovators like Thomas 

Edison, Alexander Bell, and Henry Ford to 

improve production of their inventions and 

Americans’ general living conditions in the late 

1800s and early 1900s. 

 In the late 1800s, millions of “new immigrants” 

came to the United States in search of economic 

opportunity and freedom. 

 Vast numbers of people immigrated and migrated 

to cities, changing urban landscapes and creating 

new problems. Reformers began pressuring city 

governments for improvements in conditions. 

 A building boom, new technology, and new leisure 

activities changed the way city dwellers lived. 

Organized baseball and entertainment such as 

vaudeville became very popular. 

 The growth of public education was closely linked 

to other changes in American culture. In the North, 

most states passed compulsory education laws that 

required children to attend school. 

Unit Learning Targets 

Students will ... 

 Identify reasons for the growth of huge steel empires. 

 Explain how corporations and bankers benefitted the growing economy. 

 Explain how Rockefeller amassed his huge oil holdings. 

 Summarize the arguments for and against trusts. 

 Discuss why millions of immigrants decided to make the difficult journey to the United States. 

 Describe the problems faced by the “new immigrants” in adapting to American life. 

 Explain why some Americans were opposed to an increase in immigration. 

 Explain why cities experienced a population explosion. 

 Discuss how city settlement patterns changed. 

 Describe how the building boom affected city life. 

 Explain why sports were so popular. 

 Describe how public education grew after the Civil War. 

 Explain why writers and painters turned to everyday life for subjects. 

Evidence of Learning 
Summative Assessment (6 days) 
Students will debate whether immigration benefitted the United Stated during the late 1800s and early 

1900s. 

Equipment needed:  
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computers and text books 

Formative Assessments 

 Test  

 Quizzes  

 Memorization Worksheet 

 Informational text packets 

 Journal entries 

 Bell ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between Immigration 

from the late 1800s through the early 1900s and 

the present day 

 

1 day 

Lesson 2 

The Rise of Big Business 

 

2 days 

Lesson 3 

The Immigrant’s Voyage 

 

2 days 

Lesson 4 

Life in the Changing Cities 

 

2-3 days 

Lesson 5 

Inventors/Inventions 

 

2 days 

Lesson 6 

Education and Entertainment 

 

2 days 

Lesson 7 

Testing Week 

 

4 days 

Lesson 8 

Immigration Debates 

 

6 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lessons 2, 4, & 6 – Informational Text Packets 

Lesson 3 – Discussion Driven Notes and Memorization Worksheet 

Lesson 5 – Discussion Driven Notes 

Lesson 7 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 8 – Summative Assessment 

Curriculum Development Resources 

Multiple primary sources 

 

Amistad Commission Resources: https://www.nj.gov/education/amistad/resources/ 

 

Holocaust Commission Resources: https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf 

 

COMPANION STANDARDS: 

 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 

Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 

https://www.nj.gov/education/amistad/resources/
https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
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Describe how a text presents information (e.g., sequentially, comparatively, causally). 

NJSLS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

NJSLS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit Overview  
Content Area:                          US History  

Unit Title:                                 The Progressive Era 

http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will explore reforms made throughout the Progressive Era.  Students will trace the 

development of unions and take part in a class simulation in response to working conditions resulting from 

industrialization. Through political cartooning, students will analyze the problems elicited by urbanization 

and political corruption.  As a result of the aforementioned, students will explore the various reforms 

pursued and achieved by Progressives.  Special attention will be paid to the progressive reforms of 

Presidents T. Roosevelt, Taft, and Wilson. 

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Technological Growth, Geography, & Economics 

Unit Rationale 

Progressive reforms reshaped American politics and industry at the turn of the century.  These themes 

continue to impact American life in the 21st century.  A greater understanding of the past allows for better 

civic awareness and participation on the part of the students, not only politically but also within their 

communities.   

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

Content Statement 

 Progressive reform movements promoted government efforts to address problems created by rapid 

industrialization, immigration, and unfair treatment of women, children, and minority groups. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.6.a Evaluate the effectiveness of Progressive reforms in preventing unfair business 

practices and political corruption and in promoting social justice. 

6.1.12.A.6.b Evaluate the ways in which women organized to promote government policies (i.e., 

abolition, women’s suffrage, and the temperance movement) designed to address 

injustice, inequality, workplace safety, and immorality.   

6.1.12.A.6.c Relate the creation of African American advocacy organizations (i.e., the National 

Association for the Advancement of Colored People) to United States Supreme 

Court decisions (i.e., Plessy v. Ferguson) and state and local governmental policies. 

6.1.12.B.6.b Compare and contrast issues involved in the struggle between the unregulated 

development of natural resources and efforts to conserve and protect natural 

resources during the period of industrial expansion. 

6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations that 

protect the rights of workers.   

6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this time 

period, and analyze how these presidents contributed to the United States becoming a 

world power. 

6.1.12.D.6.c Analyze the successes and failures of efforts to expand women’s rights, including the 

work of important leaders (i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice 

Paul, and Lucy Stone) and the eventual ratification of the 19th Amendment. 

Unit Essential Questions 

 How did reformers successfully clean up corruption 

during the Gilded Age? 

 How did child labor, the Triangle Fire, and other 

hazardous occurrences influence public opinion and 

lead to the rise of organized labor? 

 

 How did Theodore Roosevelt’s Square Deal reflect 

Unit Enduring Understandings 

 During the Gilded Age, reformers began 

working to end political corruption. Reforms 

included a civil service system and limits placed 

on big business. 

 

 

 Progressive reformers achieved successes in 
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the goals of the Progressives? 

 Compare and contrast Roosevelt, Taft, and 

Wilson’s Progressive policies using big business, 

labor, consumers, conservation, and finance as 

examples. 

 Explain the role played by women in the reforms of 

the Progressive Era. 

 How were minorities both successful and 

unsuccessful when trying to improve their lives 

during the Progressive Era? 

their battle to end corruption in government and 

give voters more power. Progressives also 

fought for passage of the 16th and 17th 

Amendments. 

 Factory conditions grew worse as the 19th 

century wore on, leading to the emergence of 

organized labor. Unions achieved a mixed 

record in their fight to protect workers’ rights. 

 As President, Theodore Roosevelt championed 

the Progressive agenda. The Progressives’ 

unhappiness with President Taft in 1912 led to 

the election of Democrat Woodrow Wilson 

 Women’s long fight to win the right to vote 

ended with the passage of the 19th Amendment 

in 1920. Women also fought to reform 

education, end child labor, and ban the sale of 

alcohol. 

 African Americans, Mexican Americans, Native 

Americans, and Asian Americans did not 

generally benefit from the reforms that 

improved the lives of other Americans. 

Unit Learning Targets 

Students will ... 

 Identify concerns that shaped politics during the Gilded Age. 

 Explain how reformers tried to change the spoils system. 

 Describe laws that were passed to regulate big business. 

 Describe how corruption affected city governments.  

 Explain why the muckrakers were an important force for reform. 

 Identify the goals that the Progressives pursued. 

 Summarize the political reforms that the Progressives achieved. 

 Identify the key features of the Square Deal. 

 Explain why Progressives first supported and then opposed William Howard Taft. 

 Explain the major issues that affected the election of 1912. 

 Summarize Woodrow Wilson’s policies. 

 Describe how the women’s suffrage movement helped bring about the 19th Amendment. 

 Identify the struggles African Americans faced during the Progressive Era. 

 Describe the Mexican American, Asian American, and Native American experience during the 

Progressive Era. 

Evidence of Learning 
Summative Assessment (2 days) 
Students will actively participate in an authentic simulation of factory work that will lead to unionization. 

Equipment needed:  
contract in Italian, paper, rulers, pencils 

Formative Assessments 

 Test  

 Quizzes  

 Political Cartoons 

 Informational text packets 

 Journal entries 

 Bell ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between corruption and 

government from the late 1800s through the early 

 

1 day 
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1900s and the present day 

Lesson 2 

Reform in the Gilded Age 

 

2 days 

Lesson 3 

The Progressives 

 

4-5 days 

Lesson 4 

The Rise of Organized Labor 

 

3-4 days 

Lesson 5 

Progressives in the White House 

 

2-3 days 

Lesson 6 

Women During the Progressive Era 

 

2 days 

Lesson 7 

Minorities During the Progressive Era 

 

1 day 

Lesson 8 

Testing Week 

 

4 days 

Lesson 9 

Factory Simulation 

 

2 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lessons 2, 4, & 5 – Informational Text Packets 

Lesson 3 – Discussion Driven Notes and Political Cartooning 

Lesson 6 – Discussion Driven Notes and Interactive CD ROM 

Lesson 7 – Discussion Driven Notes 

Lesson 8 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 9 – Summative Assessment 

Curriculum Development Resources 

http://www.historyplace.com/unitedstates/childlabor/index.html#group 

http://www.pbs.org/wgbh/americanexperience/films/triangle/player/ 

Progressive Era interactive disc 

COMPANION STANDARDS: 

 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

NJSLS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

http://www.historyplace.com/unitedstates/childlabor/index.html#group
http://www.pbs.org/wgbh/americanexperience/films/triangle/player/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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NJSLS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

Unit Overview  
Content Area:                           US History  

Unit Title:                                 Causes of World War I 

Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary:  In this unit, students will trace the growing involvement of the United States in the 

world.  They will identify economic and cultural factors that convinced US policymakers to join the 

competition for new markets in territories overseas and create a class lesson they will teach related to the 

material.  Through the development of a yellow journalistic newsletter, students will explain the causes of 

war with Spain and analyze how the events of the Spanish-American War led to the rise of a more 

powerful nation. Students will debate the merits of American imperialism using events in Puerto Rico, the 

Philippines, and Cuba as well as its expanding trade with Japan and China.  The foreign policies of 

Presidents Roosevelt, Taft, and Wilson will be explored.  Students will identify and discuss other long-

term causes of World War I. 

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Geography, Economics, and Global Awareness 

Unit Rationale:  At the end of the 19th century, the United States became a greater participant in the 

economic, social, and political events of the world.  This led to great success and growth for the country, 

while also leading it to the brink of war.  Since war continues to have a lasting impact on America, it is 

important that students understand past conflicts with special attention to the motives for engaging in such 

events. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 An expanding market for international trade promoted policies that resulted in America emerging 

as a world power. 

 Industrialized nations embarked on a competitive race for global resources and markets, resulting 

in the establishment of political and economic control over large regions of the world that had a 

lasting impact. 

 Nationalism, imperialism, industrialization, and militarism contributed to an increase in economic 

and military competition among European nations, the Ottoman Empire, and Japan, and led to 

World War I. 

CPI #  Cumulative Progress Indicator (CPI) 

6.2.12.A.3.e   Analyze the motives for and methods by which European nations, Japan, and the United 

States expanded their imperialistic practices in Africa and Asia during this era, and 

evaluate the impact of these actions on their relations. 

6.1.12.B.7.a Explain how global competition by nations for land and resources led to increased 

militarism. 

6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this time period, 

http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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and analyze how these presidents contributed to the United States becoming a world 

power. 

6.2.12.B.3.a   Assess the impact of imperialism by comparing and contrasting the political boundaries of 

the world in 1815 and 1914. 

 

6.2.12.C.3.b Analyze interrelationships among the Industrial Revolution, nationalism, competition for 

global markets, imperialism, and natural resources. 

6.2.12.D.3.e Analyze the impact of the policies of different European colonizers on indigenous 

societies, and explain the responses of these societies to imperialistic rule.   

6.3.12.D.1 Analyze current laws involving individual rights and national security, and evaluate how 

the laws might be applied to a current case study that cites a violation of an individual’s 

constitutional rights. 

Unit Essential Questions 

 Why did the United States decide to pursue an 

imperialistic policy during the late 19th 

century and early 20th century? 

 How did publishers like Pulitzer and Hearst 

stir up American feeling against Spain? 

 Why did critics argue that the United States 

did not follow its beliefs about democracy 

following the Spanish-American War? 

 Explain the political and medical difficulties 

that the United States had to overcome in 

order to build the Panama Canal. 

 How did Latin America nations react to 

United States intervention?  

 Why was war in Europe unavoidable in 1914? 

Unit Enduring Understandings 

 At the end of the 19th century, the United States 

began to build an overseas empire. The nation 

acquired Alaska, Hawaii, and other Pacific islands. 

The United States flexed its power and opened trade 

with Japan and China. 

 After Cubans revolted against their Spanish rulers, 

Hearst and Pulitzer drew the United States into a war 

with Spain. After a quick victory in the Spanish-

American War, the United States acquired an empire 

that included Cuba, Puerto Rico, and the Philippines. 

 At the beginning of the 20th century, the United 

States became more involved in Latin American 

affairs. U.S. support for Panama’s independence 

from Colombia allowed the United States to build the 

Panama Canal. The United States intervened in 

Mexico’s affairs after a civil war broke out there. 

 Nationalism, militarism, and alliances led to the 

outbreak of war in 1914.  

Unit Learning Targets 

Students will ... 

 Explain the early steps taken by the United States toward expansion in the Pacific. 

 Identify the causes of imperialism. 

 Describe the U.S. conquest of Hawaii. 

 Explain how American protected their trade with China. 

 Summarize why tensions in Cuba led Americans to call for war with Spain. 

 Explain how Americans won a quick victory in the Spanish-American War. 

 Describe how the United States gained and ruled its new empire. 

 Explain why the United States built the Panama Canal. 

 Describe how Theodore Roosevelt used his “big stick” in Latin America. 

 Explain why a crisis erupted between the United States and Mexico. 

 Identify the causes of The Great War. 

Evidence of Learning 
Summative Assessment (6-7 days) 
Students will create a newsletter, using yellow journalism, to explain why the United States went to war 

with Spain, how they defeated the Spanish, and the results following the war. 

Equipment needed:  
computers, Spanish-American War packet, text books 

Formative Assessments 

 Test  

 Quizzes  

 Informational Text Packets 

 Journal Entries 
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 Teaching Lesson 

 Memorization Worksheet 

 Bell Ringers 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between the United 

States views on imperialism from the late 19th 

century through the early 20th century and the 

present day 

 

 

1 day 

Lesson 2 

Imperialism 

 

3-4 days 

Lesson 3 

The Spanish-American War 

 

2 days 

Lesson 4 

The Canal Zone 

 

1 day 

Lesson 5 

The “Big Stick” in Latin America 

 

2 days 

Lesson 6 

Causes of World War I 

 

2-3 days 

Lesson 7 

Testing Week 

 

4 days 

Lesson 8 

The Spanish-American War newsletter 

 

6-7 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lesson 2 – Teaching Lesson 

Lesson 3 – Discussion Driven Notes 

Lesson 4 – Discussion Driven Notes 

Lesson 5 – Informational Text Packet 

Lesson 6 – Memorization Worksheet and Discussion Driven Notes 

Lesson 7 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 8 – Summative Assessment 

Curriculum Development Resources 

Multiple Primary Sources 

 

COMPANION STANDARDS: 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

NJSLS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 
Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

NJSLS.ELA-LITERACY.RH.6-8.10 

By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit Overview  
Content Area:                          US History  

http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Unit Title:                                The “Great War” 

Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will identify and discuss the long-term causes of World War I.  By writing a letter to a 

loved one, students will be able to describe the conditions of trench warfare and the impact of new 

technology and weapons used in the war.  Students will determine the motives for American involvement 

on the Allied side while also describing the impact that the war had on the home front. Lastly, students will 

assess Wilson’s 14 Points and the Treaty of Versailles, and Wilson’s failure to create a lasting peace.   

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Geography, Economics, and Global Awareness 

Unit Rationale 

At the end of the 19th century, the United States became a greater participant in the economic, social, and 

political events of the world.  This led to great success and growth for the country, while also leading the 

United States to war in Europe.  Since war continues to have a lasting impact on America, it is important 

that students understand past conflicts with special attention to the motives for engaging in such events. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

Content Statements 

 An expanding market for international trade promoted policies that resulted in America emerging 

as a world power. 

 United States involvement in World War I affected politics, the economy, and geopolitical 

relations following the war. 

 The failure of the Treaty of Versailles, the impact of the global depression, and the expansionist 

policies and actions of Axis nations are viewed as major factors that resulted in World War II. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.7.a Analyze the reasons for the policy of neutrality regarding World War I, and explain 

why the United States eventually entered the war.     

6.1.12.A.7.c Analyze the Treaty of Versailles and the League of Nations from the perspectives of 

different countries. 

6.1.12.C.7.a Determine how technological advancements affected the nature of World War I on 

land, on water, and in the air. 

6.1.12.C.7.b Assess the immediate and long-term impact of women and African Americans entering 

the work force in large numbers during World War I. 

6.1.12.D.7.a Evaluate the effectiveness of Woodrow Wilson’s leadership during and immediately 

after World War I.   

6.1.12.D.7.b Determine the extent to which propaganda, the media, and special interest groups 

shaped American public opinion and American foreign policy during World War I. 

Unit Essential Questions 

 Why did the United States declare war on Germany? 

 How did the United States prepare for war? 

 How did women help the war effort? 

 What were Wilson’s goals for peace after the war 

ended? Which ones were included in the final treaty? 

 Why did many Americans oppose the Treaty of 

Versailles? 

Unit Enduring Understandings 

 German U-boat attacks and the discovery of 

the Zimmerman telegram provoked the United 

States into declaring war in 1917. Russia’s 

withdrawal from war because of a democratic 

revolution was an underlying reason the United 

States entered. 

 

 

 

 The Selective Service Act was passed so the 
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United States could raise an army. The Food 

Administration was created to boost food 

production and manage food resources, while 

The War Industries Board and War Labor 

Board mobilized industry and managed the 

workforce. 

 Women took over for the men inside factories, 

as well as other jobs thought to be for primarily 

men. 

 Wilson’s goals for peace were an end to secret 

agreement, open seas, free trade, limits on 

arms, self-determination, and the League of 

Nations. Many countries being formed under 

the principle of self-determination and the 

League of Nations were included in the final 

treaty. 

 The Treaty of Versailles imposed harsh terms 

on Germany. Isolationists in Congress kept the 

United States out of the League of Nations. 

Unit Learning Targets 

Students will … 

 Describe how war was fought in the trenches. 

 Explain how Germany’s use of submarine warfare affected American neutrality. 

 Explain why the United States moved toward war. 

 Describe how the government prepared for and managed the war effort. 

 Identify how the home front responded to the war. 

 Identify the setbacks the Allies suffered in 1917 and early 1918. 

 Explain how the Marines and Harlem Hell Fighters helped the Allies win the war.  

 Describe the costs of the war. 

 Describe Wilson’s fourteen-point peace plan. 

 Explain what Wilson achieved at the Paris Peace Conference. 

 Summarize why the Versailles Treaty failed to win support in the United States. 

Evidence of Learning 
Summative Assessment (3-4 days) 
Students will create WWI letters depicting trench warfare and the new advancements in technology that 

made the war violent, and often at times, inhumane. 

Equipment needed:  
computers, text books 

Formative Assessments 

 Test  

 Quizzes  

 14 Points Activity 

 Informational Text Packets 

 Journal Entries 

 Bell Ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between WWI and America’s 

involvement in wars today 

 

1 day 

Lesson 2 

Trench Warfare and American Neutrality 

 

2 days 

Lesson 3 

From Neutrality to War 

 

2 days 

 



18 

 

 

Lesson 4 

America at War 

 

1-2 days 

Lesson 5 

A Failed Peace 

 

2-3 days 

Lesson 6 

Testing Week 

 

4 days 

Lesson 7 

WWI Letter 

 

3-4 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lesson 2 – Discussion Driven Notes & Short Clips 

Lesson 3 – Informational Text Packet 

Lesson 4 – Informational Text Packet 

Lesson 5 – Discussion Driven Notes and 14 Points Activity 

Lesson 6 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 7 – Summative Assessment  

Curriculum Development Resources 

Multiple Primary Sources 

http://www.youtube.com/watch?v=G9iR0xJW-Fk 

http://www.youtube.com/watch?v=s77y2zU2a8g 

 

 

COMPANION STANDARDS: 

 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

CCSS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

NJSLS.ELA-LITERACY.RH.6-8.10 
By the end of 8th grade read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

 

http://www.youtube.com/watch?v=G9iR0xJW-Fk
http://www.youtube.com/watch?v=s77y2zU2a8g
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Unit Overview  
Content Area:                          US History  

Unit Title:                                 The Great Depression 
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Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will analyze the economic reasons behind the Great Depression.  They will 

understand how the causes of this economic disaster were rooted in previous policies and actions of the 

past.  Through political cartooning, students will describe how different groups of Americans, from 

various regions of the United States, were each impacted by the Depression and how many coped with the 

hard times.  The presidential actions of Herbert Hoover in response to the economic downfall will also be 

assessed.  Students will compare the actions of Hoover to those of President Franklin Roosevelt and 

analyze how his New Deal policies combated the Great Depression.  

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy. 

Unit Rationale 

The Great Depression had a monumental effect on American society, and its effects are still felt today. 

Franklin Roosevelt, the architect of the New Deal, is considered by many to be one of America's greatest 

presidents, and he was the model for activist presidents who desired to utilize the power of the federal 

government to assist those in need. The origins of the Great Depression can be found in economic 

problems in America in the late 1920s: buying stocks "on the margin" would come back to haunt many 

homeowners and investors. The stock market crash of 1929 was followed by bank failures, factory 

closings, and widespread unemployment. While President Herbert Hoover believed that voluntary action 

by business and labor interest could pull America out of its economic problems, Franklin Roosevelt was 

elected president in 1932 with the promise of a "New Deal" for the American people. During his first 

hundred days in office, Roosevelt acted forcefully to restore confidence in the banks, stabilize prices, and 

give many young people work through the establishment of the Civilian Conservation Corps. During the 

Second New Deal later in the 1930s, measures such as the Social Security Act were enacted to provide a 

safety net for Americans in need. Some critics of the New Deal branded it socialism; others said it did not 

go far enough to fight poverty in America. New Deal policies never ended the Great Depression; 

America's entry into World War II did. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 The Great Depression resulted from government economic policies, business practices, and 

individual decisions, and it affected business and society. 

 Aimed at recovery, relief, and reform, New Deal programs had a lasting impact on the expansion 

of the role of the national government in the economy. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.9.a Analyze how the actions and policies of the United States government contributed to the 

Great Depression.    

6.1.12.B.9.a Determine how agricultural practices, overproduction, and the Dust Bowl intensified the 

worsening economic situation during the Great Depression. 

 

6.1.12.C.9.b Explain how economic indicators (i.e., gross domestic product, the consumer index, the 

national debt, and the trade deficit) are used to evaluate the health of the economy. 
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6.1.12.C.9.d Compare and contrast the causes and outcomes of the stock market crash in 1929 and 

other periods of economic instability. 

6.1.12.D.9.a Explore the global context of the Great Depression and the reasons for the worldwide 

economic collapse. 

6.1.12.D.9.b Analyze the impact of the Great Depression on the American family, migratory groups, 

and ethnic and racial minorities. 

6.1.12.A.10.a  Explain how and why conflict developed between the Supreme Court and other branches 

of government over aspects of the New Deal. 

6.1.12.A.10.b  Assess the effectiveness of governmental policies enacted during the New Deal period 

(i.e., the FDIC, NLRB, and Social Security) in protecting the welfare of individuals.  

6.1.12.B.10.a  Assess the effectiveness of New Deal programs designed to protect the environment.   

6.1.12.C.10.b  Compare and contrast the economic ideologies of the two major political parties regarding 

the role of government during the New Deal and today. 

6.1.12.D.10.b  Compare and contrast the leadership abilities of Franklin Delano Roosevelt and those of 

past and recent presidents.  

6.1.12.D.10.c  Explain how key individuals, including minorities and women (i.e., Eleanor Roosevelt and 

Frances Perkins), shaped the core ideologies and policies of the New Deal. 

6.1.12.D.10.d  Determine the extent to which New Deal public works and arts programs affected New 

Jersey and the nation.           

6.2.12.C.4.a 

 

Analyze government responses to the Great Depression and their consequences, including 

the growth of fascist, socialist, and communist movements and the effects on capitalist 

economic theory and practice.   

6.3.12.D.1 Analyze current laws involving individual rights and national security, and evaluate how 

the laws might be applied to a current case study that cites a violation of an individual's 

constitutional rights. 

Unit Essential Questions 

 What were the causes of the Great Depression? 

 How did the Great Depression affect groups 

within American society in the 1930s? 

 How did Presidents Hoover and Franklin differ 

in their approach to resolving the economic 

crisis of the time period? 

 What were the long-lasting effects of the FDR’s 

New Deal programs? 

Unit Enduring Understandings 

 The crash of the stock market was the climax of a 

variety of economic problems faced by the 

country, including the farming crisis, key 

industries in trouble, the overuse of credit, and the 

unequal distribution of wealth in the nation.   

 All groups were impacted by the Great 

Depression, including men, children, women, and 

worse of all – minorities.   

 President Hoover employed the strategies of 

volunteerism and rugged individualism in response 

to the Great Depression, while FDR used a more 

aggressive tactic that put people back to work and 

created more long-term stability.  

 Built around the 3 R’s (Relief, Recovery, Reform), 

FDR created many New Deal agencies that still 

impact American society today, such as the FDIC 

and the Social Security Act. 

Unit Learning Targets 

Students will ... 

 Identify the signs of economic trouble that led to the crash of 1929 and the Great Depression. 

 Describe how hard times affected American families. 

 Explain how Hoover responded to the depression and how this response led to the actions of the Bonus 

Army. 

 Explain why voters elected Franklin D. Roosevelt as President in 1932. 

 Describe the Hundred Days and its accomplishments. 

 Summarize the New Deal’s impact on the economy and the American people. 

 Identify the economic reforms that were aimed at preventing another depression. 
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 Explain how New Deal critics proposed to end the depression. 

 Explain why FDR tried to expand the Supreme Court. 

 Explain how the New Deal reformed labor and social security. 

 Evaluate the effects of the New Deal. 

 Identify the causes of the Dust Bowl. 

 Explain how the depression affected women. 

 Describe the New Deal’s impact on African Americans and other Americans. 

 Summarize how the arts reflected depression America. 

Evidence of Learning 
Summative Assessment (7-8 days) 
Students will create “raps” using information they have extracted from the text. Within a group, they will 

discuss music, choreography, props, etc. in order to perform in front of a panel of judges. 

Equipment needed:  
text book, computer, & various props 

Formative Assessments 

 Test  

 Quizzes  

 Political Cartooning 

 Informational Text Packets 

 Journal Entries 

 Bell Ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between the Great 

Depression and America’s recent recession 

 

1 day 

Lesson 2 

The Great Crash 

 

3-4 days 

Lesson 3 

FDR and the New Deal 

 

2 days 

Lesson 4 

Response to the New Deal 

 

2 days 

Lesson 5 

The Dust Bowl 

 

1 day 

Lesson 6 

The Nation in Hard Times 

 

2 days 

Lesson 7 

Testing Week 

 

4 days 

Lesson 8 

FDR Raps 

 

7-8 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lesson 2 – Discussion Driven Notes / Political Cartooning 

Lesson 3 – Discussion Driven Notes 

Lesson 4 – Informational Text Packet 

Lesson 5 – Video and Interactive Website 

Lesson 6 – Informational Text Packet 

Lesson 7 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 8 – Summative Assessment 

Additional Activity – Cinderella Man (ASK Testing) 

Curriculum Development Resources 

 Multiple Primary Sources 

 Cinderella Man 

 http://www.pbs.org/kenburns/dustbowl/interactive/ 

 

http://www.pbs.org/kenburns/dustbowl/interactive/
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COMPANION STANDARDS: 

 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

 

NJSLS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

NJSLS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

 

NJSLS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

 

NJSLS.ELA-LITERACY.RH.6-8.6 
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

in print and digital texts. 

 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

 

NJSLS.ELA-LITERACY.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

NJSLS.ELA-LITERACY.RH.6-8.10 

By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit Overview  
Content Area:                          US History  

Unit Title:                                 World War II and Its Aftermath 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will study the causes, events, ands results surrounding World War Two.  They will 

trace the rise of dictators in Germany, Italy, and the Soviet Union and analyze how their rise posed a threat 

to the American policy of neutrality.  Students will describe the actions of Hitler in leading Europe and 

how this forced the world into another global conflict.  Students will study the concept of genocide and 

how it led to the Holocaust.  The reasons for American involvement in World War Two will be assessed, 

as well as the impact of the American military on the outcome of the war.  Students will explore the 

mobilization of the American home front and how it affected groups within American society.   The 

controversial use of atomic weapons upon Japan to end the war will be debated.   

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Civic Literacy, Economic Literacy, and Global Awareness 

Unit Rationale 

Throughout the 1930s, the United States followed a foreign policy based on isolationism, which 

emphasized noninvolvement in European affairs. After Adolph Hitler became the Nazi dictator of 

Germany, some Americans believed that he was a reasonable man who could serve as a European 

protector against Stalin and the Soviet Union. After World War II began in Europe, President Roosevelt 

sensed that America would eventually be drawn into it and began Lend-Lease and other measures to help 

the British. The December 7, 1941 Japanese attack on Pearl Harbor forced America into mobilization and 

changed the public opinion for war. America fought on two fronts during the war: against the Germans and 

the Italians in Europe and Africa and against the Japanese in the Pacific. Americans contributed greatly to 

the war effort at home through rationing, working extra shifts, and the purchase of war bonds. In Europe, 

U.S. forces and their British and Soviet allies eventually invaded Germany and crushed the Nazis. In the 

Pacific, superior American air and sea power led to the defeat of the Japanese. The decision to drop the 

atomic bomb on two Japanese cities is still considered controversial by some historians today; at the time, 

President Truman decided to drop the bomb based on calculations of the human cost of an American 

invasion of Japan. Because of World War II, the United States and the Soviet Union emerged as the two 

major world powers. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies. All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 The United States participated in World War II as an Allied force to prevent military conquests by 

Germany, Italy, and Japan. 

 Domestic and military policies during World War II continued to deny equal rights to African 

Americans, Asian Americans, and women 

 Analyze sources of prejudice and discrimination and propose solutions to eliminate them.  

 Communicate through rational and persuasive written and oral arguments to present solutions to 

controversial issues. 

 

21st Century Themes:  Global Awareness, (Holocaust and Amistad Project), Financial, Economic, 

Business and Entrepreneurial Literacy 
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CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.11.a  Evaluate the effectiveness of international agreements following World War I in 

preventing international disputes during the 1920s and 1930s. 

6.1.12.A.11.b  Compare and contrast different perspectives about how the United States should respond 

to aggressive policies and actions taken by other nations at this time. 

6.1.12.A.11.c  Determine if American policies regarding Japanese internment and actions against other 

minority groups were a denial of civil rights.    

6.1.12.A.11.d  Analyze the decision to use the atomic bomb and the consequences of doing so.  

6.1.12.A.11.e  Assess the responses of the United States and other nations to the violation of human 

rights that occurred during the Holocaust and other genocides. 

6.1.12.B.11.a  Explain the role that geography played in the development of military strategies and 

weaponry in World War II. 

6.1.12.C.11.b  Relate new wartime inventions to scientific and technological advancements in the civilian 

world. 

6.1.12.D.11.a  Analyze the roles of various alliances among nations and their leaders in the conduct and 

outcomes of the World War II. 

6.1.12.D.11.b  Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms, military 

installations, and Battleship New Jersey) and prominent New Jersey citizens (i.e., Albert 

Einstein) in World War II. 

6.1.12.D.11.c  Explain why women, African Americans, Native Americans, Asian Americans, and other 

minority groups often expressed a strong sense of nationalism despite the discrimination 

they experienced in the military and workforce. 

6.1.12.D.11.d  Compare the varying perspectives of victims, survivors, bystanders, rescuers, and 

perpetrators during the Holocaust. 

6.1.12.D.11.e  Explain how World War II and the Holocaust led to the creation of international 

organizations (i.e., the United Nations) to protect human rights, and describe the 

subsequent impact of these organizations. 

6.2.12.A.4.a Explain the rise of fascism and spread of communism in Europe and Asia. 

6.2.12.B.4.b Determine how geography affected military strategies and major turning points during 

World War II. 

6.2.12.C.4.c Assess the short- and long-term demographic, social, economic, and environmental 

consequences of the violence and destruction of the two World Wars. 

6.2.12.D.4.d Analyze the extent to which the legacy of World War I, the global depression, ethnic and 

ideological conflicts, imperialism, and traditional political or economic rivalries caused 

World War II. 

6.3.12.D.1 Analyze current laws involving individual rights and national security, and evaluate how 

the laws might be applied to a current case study that cites a violation of an individual's 

constitutional rights.                                                                                                                

Unit Essential Questions 

 How did the results of the Treaty of Versailles 

lead to the rise of dictators in Italy, Germany, 

and the Soviet Union? 

 How did aggression lead to war in Europe and 

Asia? 

 How did the United States become involved in 

World War II? 

 How did the American economy and society 

Unit Enduring Understandings 

 The economic, political, and social conditions after 

WWI allowed for the rise of dictators in Central 

and Eastern Europe.  

 Japanese and German aggression led to the 

outbreak of war in Europe as both countries 

attempted to acquire more land. 

 The tradition of isolationism in the United States 

prolonged involvement in the Second World War, 
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mobilize for the war effort? 

 Why was D-Day important? 

 Describe the terrible costs of World War II. 

but ultimately attacked on Pearl Harbor led to the 

country’s participation in the global conflict.  

 The United States quickly mobilized after the 

outbreak of war, developing agencies such as the 

War Production Board. Women played a key role 

in the war effort when they took over for the men 

inside factories and offices. 

 

 The Allies suffered serious setbacks in the early 

days of the war. The Allied invasion of France in 

June 1944 helped turn the tide of the war and led 

to Germany’s eventual surrender in May 1945. 

 The Pacific war continued after the end of 

hostilities in Europe, but Japan finally surrendered 

after the United States dropped atomic bombs on 

two of its cities. Including Germany and Japan’s 

war crimes, World War II was the deadliest war in 

history. 

Unit Learning Targets 

Students will ... 

 Describe the kind of dictatorship Stalin set up in the Soviet Union. 

 Explain how authoritarian governments came to power in Italy, Germany, and Japan. 

 Discuss why the United States adopted a policy of isolationism. 

 Describe how aggression led to war in Asia and Europe. 

 Explain how the United States responded to the outbreak of World War II. 

 Discuss why the United States finally entered the war. 

 Describe how Americans mobilized the economy in World War II. 

 Discuss the impact the war had on African Americans. 

 Explain why Japanese Americans and other groups faced special problems during the war. 

 Explain how the Allied tactics helped turn the tide of battle in Europe. 

 Summarize how the war in Europe ended. 

 Describe how American forces advanced in the Pacific. 

 Explain why Japan finally surrendered. 

 Discuss what made World War II the deadliest war in history. 

Evidence of Learning 
Summative Assessment (6 days) 
Students will create WWII debates arguing whether or not the United States should have dropped two 

atomic bombs on Japan. 

Equipment needed:  

computers, text books 

Formative Assessments 

 Test  

 Quizzes  

 Propaganda Posters 

 Informational Text Packets 

 Journal Entries 

 Bell Ringers 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Making the connection between aggressive 

nations prior to and during WWII and aggression 

today 

 

 

1 day 

Lesson 2 

The Gathering Storm 

 

2 days 
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Lesson 3 

World War II Begins 

 

2-3 days 

Lesson 4 

America Mobilizes 

 

2 days 

Lesson 5 

America Joins the War 

 

3-4 days 

Lesson 6 

The Cost of War 

 

2-3 days 

Lesson 7 

Testing Week 

 

4 days 

Lesson 8 

WWII Debates 

 

6 days 

Teacher Notes:  
Lesson 1 – Journal Entry 

Lesson 2 – Informational Text Packet 

Lesson 3 – Discussion Driven Notes and Propaganda Posters 

Lesson 4 – Informational Text Packet  

Lesson 5 – Discussion Driven Notes and Band of Brothers 

Lesson 6 – Discussion Driven Notes and Band of Brothers 

Lesson 7 – Vocabulary Quizzes, Essay Day, Test Review, Test 

Lesson 8 – Summative Assessment  

Curriculum Development Resources 

 Multiple Primary Sources 

 Holocaust Resources: https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf 

 Amistad Resources: http://www.njamistadcurriculum.net/ 

 Band of Brothers 

COMPANION STANDARDS: 

 

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

 

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

 

CCSS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

 

CCSS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

 

CCSS.ELA-LITERACY.RH.6-8.5 

Describe how a text presents information (e.g., sequentially, comparatively, causally). 

 

CCSS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

 

CCSS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf
http://www.njamistadcurriculum.net/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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in print and digital texts. 

 

COMPANION STANDARDS 

 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

 

NJSLS.ELA-LITERACY.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic. 

 

NJSLS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit Overview 

http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/


29 

 

Content Area:                          United States History 

Unit Title:                                 The Holocaust 

Target Course/Grade Level:  US II Academic, 7th Grade 

Unit Summary  
In this unit, students will examine the origins of the term genocide and historical examples that support it. 

An intense focus on the rise of the Nazis and their attempt to complete the ‘final solution’ will highlight an 

investigation that includes Japanese behavior in China and the role (or lack thereof) of the U.S.  

Primary interdisciplinary connections:  Language Arts and Reading, Economics 

21st century themes:  Global awareness,  literacy, civic literacy 

 

Learning Targets 
Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 
Holocaust Commission Mandate: curriculum addresses issues of bias, prejudice, and bigotry, including 

bullying through the teaching of the Holocaust. 

 

CPI #  Cumulative Progress Indicator (CPI) 
6.1.12.D.11.d Compare the varying perspectives of victims, survivors, bystanders, rescuers, and 

perpetrators during the Holocaust. 

6.1.12.D.11.e Explain how World War II and the Holocaust led to the creation of international 

organizations (i.e., the United Nations) to protect human rights, and describe the 

subsequent impact of these organizations.     

6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of human 

rights that occurred during the Holocaust and other genocides. 

6.2.12.A.4.c Analyze the motivations, causes, and consequences of the genocides of Armenians, 

Roma (Gypsies), and Jews, as well as the mass exterminations of Ukrainians and 

Chinese. 

6.2.12.A.4.d Assess government responses to incidents of ethnic cleansing and genocide. 

6.2.12.D.4.i Compare and contrast the actions of individuals as perpetrators, bystanders, and 

rescuers during events of persecution or genocide, and describe long-term 

consequences of genocide for all involved.  

6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy. 

Unit Essential Questions 

 What underlying factors contributed to extreme 

bias in affected countries? 

 What role the general population as genocide 

played took place? 

 How did the world react to various cases of 

Unit Enduring Understandings 

 Genocide has a long history in virtually every 

populated region of the world. 

 The worst genocides have included either 

complicity or indifference by the general 

populations.  
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genocide? 

 To what extent and by what means did affected 

peoples resist? 

 The causes and carrying out of the Holocaust 

was not limited to merely top Nazi officials.  

Unit Learning Targets 

Students will ... 

 Assess the reaction of world leaders and nations to Germany’s aggressive foreign policy moves in the 

late 1930s.  

 Understand the concept of genocide and how the Holocaust is perhaps the perfect example.  

  Explain the reasons behind Nazi persecution. 

 To describe the ‘Final Solution’ and the horrors of the Holocaust. 

Evidence of Learning 

Summative Assessment (3 Days) 
To build off the topic of the Holocaust and make the idea of genocide more relevant, students will research 

another example of genocide (i.e. Armenia, Cambodia, Rwanda, and Darfur), create a PowerPoint, and 

present their topic to the class.    

Equipment needed:  Computer access, library access, Microsoft PowerPoint, primary sources  

Teacher Resources:  See teacher for collection of resources.  And see the following resources from the 

NJDOE: https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf 

  

Formative Assessments 

 Analyze primary sources (political 

cartoons, speeches) 

 Chapter Tests / Quizzes 

 

Lesson Plans 

Lesson Timeframe 

Lesson 1 

World history of genocide 

 

2 Days 

Lesson 2 

The rise of the Nazis 

 

2 Days 

Lesson 3 

Dachau to liberation. The Final Solution 

 

3 Days 

Lesson 4 

Why we fight 

 

3 Days 

Teacher Notes:  
Utilize resources that have been gathered. 

COMPANION STANDARDS: 

NJSLS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources. 

NJSLS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate summary 

of the source distinct from prior knowledge or opinions. 

NJSLS.ELA-LITERACY.RH.6-8.3 
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 

NJSLS.ELA-LITERACY.RH.6-8.4 

Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies. 

NJSLS.ELA-LITERACY.RH.6-8.5 
Describe how a text presents information (e.g., sequentially, comparatively, causally). 

NJSLS.ELA-LITERACY.RH.6-8.6 

Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion 

or avoidance of particular facts). 

NJSLS.ELA-LITERACY.RH.6-8.7 

Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information 

https://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/3/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/5/
http://www.corestandards.org/ELA-Literacy/RH/6-8/6/
http://www.corestandards.org/ELA-Literacy/RH/6-8/7/
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in print and digital texts. 

NJSLS.ELA-LITERACY.RH.6-8.8 

Distinguish among fact, opinion, and reasoned judgment in a text. 

NJSLS.ELA-LITERACY.RH.6-8.9 

Analyze the relationship between a primary and secondary source on the same topic. 

NJSLS.ELA-LITERACY.RH.6-8.10 

By the end of grade 8 read and comprehend history/social studies texts in the grades 6-8 text complexity 

band independently and proficiently. 

http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Content Area Unit 

Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century Themes 

and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and illustrate a 

simple story, Work collaboratively with peers on project, Use digital tools to explore an 

issue and design solution for a problem, Identify how technology improves life, Use 

digital tools to design an approach to solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply engineering 

designs to data collection and solutions, Understand how technology evolves based on 

need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on global 

topic, Use technology and social media responsibly, Employ a wide range of digital 

resources to collect data and form solutions, Identify the forces that come into play for 

further development of technology; apply engineering design process to real world 

problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized Education Plan 

(IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified students 

based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher 

will be responsible for support in modifying the curriculum for the students, informing the class room 

teacher of the modifications, and directing instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on disability, preferential 

seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying 

directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests 

for classified students.  Tests may be given in the regular education classroom or completed with the 

inclusion teacher in another location with additional time. Students may be tested separately 

according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency level.  

Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs with the 

assistance of the ESL teacher that promotes language, literacy and content learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional strategies that 

support language and learning goals for all students.  This approach to teaching aligns with preparing 

students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 

 

 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be 

responsible for identifying language objectives and additional instructional strategies that improve 

proficiency in English and academic success of ELLs.  Instructional strategies and the necessary 

scaffolds to promote student learning will be shared with the general education teacher for daily lessons 

that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and 

ESL teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound correspondences, 

syllabication patterns and morphology in English supported with connections to their native language, 

native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, 

cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English) 

or specific sections of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and 

grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding of academic 

language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions show an 

attempt to improve Language Control by embedding academic content vocabulary and Linguistic 

Complexity by expanding and varying sentence structures and using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary 

(adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and develop English 

fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support student’s English 

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate 

differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee works to 

understand the reasons behind the student’s low performance level in school and to create and 

implement a plan that is carried out by a variety of staff members in the building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the 

plan and a timeframe for assessing the growth of the student.  There are academic as well as behavioral 

goals that are listed for the students with recommended strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the student 

improve his/her performance while applying appropriate behavioral strategies consistent with the needs 

of the student. 

 Teachers will report student progress to the I&RS committee within the specified timeframe for the plan. 
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Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students in their class.  

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and 

learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity 

for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations within the 

framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for not completing 

work. 

 Provide time outside the normal class time for completion of work.  Not completing assignments is 

unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students in their class. 

 Assignments and assessments can be planned and implemented with input from the student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety 

of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s ability in mind.  

 

 


